In the Covid context, we have moved largely from working in close proximity to /applying social distancing and /communicating through virtual platforms.! I send greetings to you the NIS family /from the terrace of my home in the medieval city of Tallinn. 

/  Well-being and high performance./ I will be drawing on some thoughts from the Organisation of Economic Cooperation and Development’s - the Future of Education and Skills 2030. This formal OECD working group, which includes NIS, brings together students, academics, other educators, social partners and policy makers to discuss the future of education and skills and to support local initiatives.  / 

In this talk. well-being  / and equity are the two key points discussed as these can also lead to high performance. 

/ Let me begin by sharing some key findings from research that are not may surprise many, as they are not widely applied. Integrating physical activity into all subjects be that Heath Education, Biology. Science, Maths, language, History   
and even into recess and extra-curricular activities has several positive effects.  It reduces bullying, anxiety and the skipping of classes. The type of physical activity undertaken is also important even in physical education classes. In some high-performing education systems such as Korea there is a shift away from overemphasising competitive to stressing cooperative physical education. 

But the body is part of a broader system. If social and emotional skills such as (self-awareness, relationship skills and responsible decision-making) are taught to students and physical activity is integrated into lessons, it can contribute to an improvement  in student performance. So why is that? Let’s start with the evidence of physical movement and learning. The evidence suggests that physical activity enhances learning and achievement. The body is not just a vehicle carrying around a brain. The body aids, expresses and extends thinking. For example, in kindergartens we know that integrating physical activity increases on task behaviour by 5.5%. In primary school that figure rises to 10.5%. There are studies showing that with older students that figure can be still higher. Importantly,  physical activity increases the intrinsic motivation to learn, makes students feel more competent and increases effort – all essential elements for improving learning. Importantly, when physical activities are integrated into classes students do not feel pressured by these activities or gain a negative perception of the lesson. Also, data from 105 countries shows that 4/5 of students do not reach the daily recommended level of physical activity. Moreover, 60% of the world population is exposed to health risks due to inactivity.  

In a review of 213 school-based programmes involving 270,000 students from kindergarten through to high school Durlak et al. found that students in programmes teaching at least one social emotional skill saw an 11% increase in student achievement on high-stakes tests. 
 
A study in New Zealand, following 1,000 young people for 32 years, found that people with better self-regulation skills (a social-emotional skill) had improved physical health, less substance dependence (e.g. on alcohol or cigarettes), better personal finances, and less criminal offending. 

Equity remains at the centre of conversations in the OECD’s future of education and skills 2030 initiative.  / Inequalities were something that physical education establishments can to some extent compensate for.  /Covid-19 has increased the gap between the advantaged and the disadvantaged. /‘What about us?’ says one student.  / Computer sharing, /studying together have been presented among many possible solutions, but what do you do with poor or no connectivity? /In conversations about equity everyone’s voice needs to have space and to be listened to. / So what about the shy people, and / those that may not have the words to stand up for themselves or to dream big? /Many other needs are apparent such as students missing out on school lunches and the safety of education establishments, and more.  A key question is, how do we hear the students disadvantaged by the system? How do we (with the students) address their needs? 

/Students taking the floor at the recent Global Forum on the Future of Education and Skills 2030 had numerous messages. A few follow.  In addition to speaking of their gratitude to educators for the effort they have put into online teaching and support, students also had suggestions. /A Japanese student name Kazuma spoke of the need for educators to provide /sufficient explanations
 
· about the tasks they are asked to undertake, and to receive explanations 
· /about why the work is necessary and /how evaluation will take place.

/Ardana from Kazakhstan, in discussing student motivation and the building of self-confidence, stressed the importance of encouragement, but pointed to the need to get:   
· /regular timely feedback
· /clear goals & assessment criteria and to be able to see and experience progress.
These are the tangible elements that build self-confidence and help students to learn. Several other students expressed that clarity of this sort reduces anxiety. 

/Also, a student named Wesley pointed out  
· Everybody is more than grades.  

/Another student reiterated this:  We are people, not numbers. 

/A third student challenged us to find better ways of measuring learning.  

/These and other students suggested taking a more holistic view:
- interviews
- portfolios 
- projects 
- looking at cooperation.  
The end of the snippet. 
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